The present study was conducted to determine the thoughts of children, whose lives are governed by decisions taken by adults, on the right to self-determination. The study was conducted as a generic qualitative research, a qualitative research design. The study group included 16 children. The data were collected with semi-structured interviews conducted with children. Before the data collection process, the solo test game was played with children as ice breaker. After the solo test game, the modified version of the Cinderella fairy tale was read by the children and they were asked questions about the fairy tale. The objective of the modified Cinderella tale was to make children imagine a world where the decisions are taken by children. After the fairy tales, the semi-structured interview was conducted. The interviews were conducted upon the approval of the children to record the conversations, and the replies provided by children who did not provide approval for voice recordings were noted by the first author. The findings were analyzed with descriptive analysis. Based on the analysis results, the collected data was grouped in five categories that were organized under two themes. In conclusion, students stated that they were able to decide on daily matters such as selecting clothes, what to eat, however, they were presented with no choices in matters that could affect their lives such as school selection. Children stated that adults do not believe that children can make decisions on issues relevant to children's lives.
Introduction
Concept of self-determination reflects the decisions made by individuals regarding processes related to themselves and their ability to execute these decisions (Deci, Connell, & Ryan, 1989) . Although studies and documents on self-identification processes usually focus on adulthood, the foundations of the processes related to adulthood are laid during the childhood (Grolnick, Gurland, Jacob, & Decourcey, 2002) . However, examination of the self-determination processes in childhood demonstrated that children do not have a say on issues related to their lives although this is their basic right. This suggests that children are passive individuals who respond to adults' demands and expectations in their lives (James, Jenks, & Prout, 1998) .
The position of children in processes that related to their own lives is associated with the perspective of the society on childhood. Because the concept of childhood is a social construct created by the society (Archard, 2004; Elkind, 1999; Heywood, 2003; Onur, 2005; Postman, 1995; Sorin, 2005) . This social construct determines whether the child would be the subject of her or his own life or a passive practitioner. According to Corsaro (1977) , in social structures called the "constructivist model", the child plays an active role in his / her social world, however in the "deterministic model", the child has a passive role in his/her life.
The reason why the children are kept in a passive position is the perception of the adults that the children are not mature enough, do not know what is right for them, and cannot correctly perceive and assess the conditions (Edwards, 1996) . Therefore, "strong" adults believe that "weak" children could not make sound decisions about their education and their future (Giroux, 2009) . However, children's passive status about decisions about their own lives would also affect their adulthood. It is not possible to expect that children who are passive practitioners of decisions made by adults during childhood would be independent adults in the future (Hart, 2016, p. 16) . Thus, the fact that children should have a right to speak on all issues that affect their lives, which is called the right to participate, is included in The United Nations Convention on the Rights of the Child (UN CRC, 1995) . Due to the problems experienced in practice, the nature of the accession processes and the responsibilities and obligations of the party states on the issue are detailed in the General Comment No. 12 published in 2009. In particular, it was emphasized that children should be listened to and be active participants in all matters affecting their lives (UN CRC, 2009) . Although the child's right to be listened to and self-determination is considered as a fundamental right in the Convention of the Rights of the Child, there are several problems in practice due to various factors that affect the enforcement of this right. For example, the right to self-determination can be influenced by factors such as the socio-economic structure or cultural characteristics that the child is exposed to. Thus, the participation processes determined by children's families and societies vary significantly by culture (Hart, 2016, p. 11) . As a result, the environment in which the individuals live influences their competence in self-determination (Coleman, 2000) .
The objective of the present study was to obtain the views of 10-13 age group children on the right to self-determination. At this stage of the study, the right to participate will be portrayed as the meanings that children ascribe to the concept of self-determination. The study is limited to children aged between 10 and 13 years during the 2016-2017 academic year. It was assumed that children provided sincere answers that reflected their thought to the questions.
The following research questions were determined to investigate the views of children on self-determination:
1. What are their positions in decision making processes? 2. In which topic could they make their own decisions? 3. What are the views of children on their competence in decision making?
Methodology

Study design
This study was conducted as a generic qualitative research, a qualitative research design. In generic qualitative studies, the researcher attempts to understand the meaning of a phenomenon based on the perspective of the participants. Meanings are discovered by concentrating on how individuals build the truth in their interaction with their social environment (Merriam, 2015, p. 22) . In the present study, it was attempted to find how the children interpreted the concept of self-determination based on their experiences and the transformation of their experiences into awareness.
Participants
Snowball sampling, a purposive sampling method, was used in the study. This method entails the inclusion of the participants who easily fit the study criteria. After accessing these participants, they are asked to access other participants to enlarge the snowball, thus creating new situations where information could be collected (Patton, 2014) . The study participants included 16 children between the ages of 10 and 13. 
Ethical considerations
Studies conducted in the past to understand childhood was in the form of research on children (Christensen & Prout, 2002; Darbyshire, 2000; Oakley, 1994) . The experiences of the children, who were the objects of the studies, were attempted to be acquired via the adults in their environment. However, with the adoption of the idea that contemporary children are social actors shaping their own lives, this conventional perspective began to collapse and studies started to consider children as participants (Christensen & Prout, 2002; Alderson, 2005; Woodhead & Faulkner, 2000) .
The recent studies on childhood emphasize that research techniques should be adapted to children or new methods specific to children should be used when conducting studies with children (Darbyshire, Schiller, & MacDougall, 2005; Punch, 2002) . In studies that acknowledge that children are competent social actors, child-friendly methods should be preferred (Punch, 2002) . Thus, child-specific manners and methods were attempted to be used in the present study. Based on the idea that all children love to play games, it was considered that an ice-breaking game should be played to increase the interaction with the children and to enforce the participation of the child. The solo test game was chosen among the games that could attract the interest of the study group. The solo test game is among the games where it is easy to share the rules and play the game in a short period of time when interaction with the children was possible. Also, the efforts to use child-specific ways and methods showed the way to select the data collection instrument and method. To initiate the chat, efforts were spent to find a story associated with the study topic. The modified version of the Cinderella tale found in the emphasizes gender equality. Based on this fairy tale, a new tale that emphasizes the concept of self-determination, which is the study topic, was written by the authors by writers and used in the study. The Cinderella tale was read to the children before the interview questions were asked.
During the interviews, information was provided to children that the interviews will be recorded on tape and if they did not want recordings, their responses could be written by the interviewer and their approval was received. The responses of the two participants, who did not want to be recorded during the interviews, were written by the interviewer. Informed verbal consent was obtained from the children who were recorded on tape and written informed consent was obtained from the participants whose responses were manually written. Based on the "informative" quality of participation, the objective of the study was explained to the children and the study was initiated with the children who volunteered to participate. Informed consent was obtained from children to include the characteristics of child participation (informative, volunteer, respectful, relevant, inclusive, safe and sensitive against risks). The names of children that participated in the study were changed and assigned nicknames were used. Interview records were analyzed by the first author and an independent field expert scholar separately and disagreements were resolved by consulting the second author and establishment of an agreement. The results of the evaluation were calculated using the Reliability= Agreement / Agreement + Disagreement formula (Miles & Huberman, 2015) . The overall reliability of the study was determined as 89%.
Data collection
At the beginning of the study, the child was met, the solo test game was demonstrated, and the game was initiated after the consent of the child was obtained and the child volunteered. After the solo test game was played, it was explained to the child that a different version of the Cinderella fairy tale will be read and then, a chat would be conducted about the story. Interviewer asked the child; "Do you want to read the story or do you want me to read it to you?" The modified version of the Cinderella fairy tale emphasized the concept of self-determination, which was the subject of the present study. In this mod-ified fairy tale, Cinderella is an adult and the original bad stepmother, Shila is a child. In this fairy tale, decisions are taken by children and adults have to adhere to those decisions. The fairy tale aimed the children to imagine a world where they could make the decisions and the adults need to obey these decisions through the substitution process in the tale. Thus, they were asked to observe their experiences from a different perspective. After reading the story, interview questions were asked. In the interview, seven questions were asked to the children on their views on decision-making, whether their opinions were asked when decisions concerning them were made, whether children could make decisions about themselves, what decisions they could make, which topics they should never make decisions on, and whether adults believed that children could make decisions about themselves.
The interviews were held between October and December 2016. Digital audio recorder was used during the interviews. The responses of the two children, who did not want their voices to be recorded, were written down by the interviewer. The talks lasted between 20 and 30 minutes and interviews were conducted by the first author. In the interview procedure, at first, the objective of the study was explained, the consents were obtained, the solo test game was played, then the Cinderella tale was read and interview questions were asked.
Data analysis
After the interviews were completed, the voice recordings are transcribed by the interviewer without any alterations and the interviews were enumerated in the order that the interviews were conducted. The transcript lines were enumerated starting from one. The transcriptions were examined, outlined and categorized under five topics.
The data obtained with the interviews were analyzed with "descriptive analysis" under two determined themes. In generic qualitative research, the meaning of a phenomenon "is created but not discovered". The primary objective of generic qualitative research is to expose and describe these meanings (Merriam, 2015, pp. 22-24) . Descriptive and direct quotes that are the foundations of qualitative research provide a more facile interpretation and understanding of the thoughts, feelings and perspectives of the involved individuals (Patton, 2014, p. 503) . In the present study, direct citations of the views of the children were presented and the data were constructed based on these quotes.
Research have a concern for producing and presenting valid and reliable information by adhering to ethical principles. In qualitative research, different approaches were proposed to determine internal validity or credibility. In the triangulation technique, which is one of the recommended techniques, an attempt is made to maintain consistency between the findings of the study and presented data (Merriam, 2013, p. 212-213) . For this purpose, the study themes and categories were determined by the two authors and the categories and the subcategories were checked by an independent scholar. Concurrently, the analysis process was conducted by the first author and the abovementioned scholar separately for all 16 children. Disagreements were resolved by consulting the second author and establishment of an agreement.
Findings
Right to self-determination
Themes, categories, subcategories and codes on right to self-determination are presented below; "Self-Efficacy of Children about Decision-Making Category". The beliefs of children that they can make decisions about themselves included the subcategories of "children can decide (7), children can decide sometimes (3), children cannot decide (4)". The responses of children who thought that they can decide were as follows: "children should decide to reach their goals (1), children could decide about homework (1), reasonable children can decide (1), and 12 years old and older children can decide (1)." Children, who thought they can make decisions from time to time, stated that they could decide on matters that concern themselves such as clothing. Children, who thought that they could not make decisions, stated that "adults are better in thinking (1), children cannot think clearly (1), children can make wrong decisions (1)." For example, Bora (age 10) stated that he thinks children cannot make decisions about health: "Views of children on the adult beliefs about decision making" category. The children answered the question "Do adults believe that children can make their own decisions about the issues that concern them?" with the following answers: "They do not believe that (15), They believe that (1)". They explained their reasons as "Adults are more intelligent (3), they underestimate us (3), they are more experienced (2), they think that we may select the wrong school (1), they think that we may select the inappropriate clothing (1) (1), because they believe we do not know anything (1), because they think they can guide us (1), because they know better (1), because they consider themselves superior to children (1), because they believe that children cannot think clearly (1 Decision Topics Theme "The topic they think they could make / could not make decisions and reasons" category. The responses given by the children in the subcategory of the topics that children think they can make decisions were as follows: "clothing (9), homework (3), school items (3), sports (2), food (2), play (2), toys (2), issues related to children (2), fixing their room (2), places to go (2), doing the things they like (1) The responses of the children in the subcategory of the topics that children think they cannot make decisions were as follows: "topics related to my parents (4), nothing (2), whom I can or cannot meet (2), shopping (2), buying a house (2), school selection (2), places to go (2), health issues (2), buying a car (1), interior decoration (1) The answers of the children in the subcategory "why children cannot decide" were as follows: "because they are young (3), adults could make better school selection (2), because they cannot sign (1), one needs to be an adult to buy a home (1), because a child cannot distinguish individuals with bad intentions (1), adults know better (1), children could not make the calculations required for shopping (1), would not want to interfere with the teacher's business (1), a child cannot travel to another country and cannot get a passport (1)". Most of the reasons they considered were related to "being a child". For example, Bora (age 10) expressed the reason why he did not think he could decide as follows:
"For example, you must be an adult to buy a house, an adult must sign for it, I cannot sign." Nazlı (age 10) stated the reasons why she thought she cannot decide as follows:
"Because we are minors, adults are not, so they always make the decisions. Because they think they can do it. For example, they do not ask their children when they consider about something because they want to think by themselves, they never want to ask the children."
Kumsal (age 12) stated that she thought adults could be right. Her thoughts were as follows:
"They were like us, too, they traveled the same path, they might know better than we do. They must know something, so they tell us what to do."
Hakan (age 12) stated that he thought he could not decide which topic the teacher would instruct in the class or whether a topic would be instructed or the homework would be checked. "The topics that their opinions were asked / not asked" category. In the subcategory of the topics where children's ideas were asked, the following answers were recorded: "clothing (6), going out (2), school (2), haircuts (1), food (1), fixing their room (1)" and in the subcategory of the topics where children's ideas were not asked, the following answers were recorded: "clothing (2), places to go (2), courses (1), sports (1), health issues (1)." For example, when Murat (age 12) stated the following topics that his opinion was asked / not asked when decisions were made about him: As there were children whose opinions were not asked when making decisions, there were also children whose ideas were asked. Hakan (age 12), for example, expressed that his opinions were asked when decisions were made on issues that concerned him: 
Conclusions
There are several authors who considered childhood as a restricted period in life and indicated that fact in their works (Holt, 2000; Firestone, 1979; Pavese, 2012) . One of the most important reasons behind this is the fact that in childhood, children are not active in decision-making processes associated with themselves and have to live a life based on the decisions made by adults. Thus, children who are forced to become the objects of their own lives experience a restricted lifestyle. However, for children to recognize themselves as an individual, they should make their own choices and to experience the consequences of these choices. However, when the children are not given the choice to make decisions about themselves, the chance of the children getting to know themselves is also taken from them (Perry & Szalavitz, 2013, p. 93) .
While the decision-making process of children about their own lives is examined, it was observed that certain children were active in this process and certain others were passive practitioners of the decisions that adults made for them. Children, who think they do not have a say in the decision-making process, often stated that their parents make the decisions. In a study by Akyol (2011) , although an approach where the views of children are obtained during the decision-making processes concerning matters pertaining the children has developed, due to the prevalence of the conventional perspective, the decisions of children on topics related to their lives were still not allowed. However, as a result of the lack of opportunities for children to participate in their lives, children would not be able to recognize their autonomy and would continue their lives as passive individuals (SC, 2010) .
During the decision-making processes, the children who are aware of the idea that "everybody is entitled to their views" stated that the current situation was exactly the opposite. In a study conducted by Oktay and Kumbaroğ-lu (2011) , children stated that they had no right to speak about their decisions. They considered that this was due to the fact that they were 'underestimated' by adults. There were participants who stated that the adults should understand the children since they traveled the same path. Punch (2002) explained this phenomenon by stating that although all adults experience the childhood period, since they could not make sense of childhood with their present minds and adult perspective, it would not be possible for them to understand children.
There were children who considered that they should be active in the process of making decisions about themselves, there were other children who thought that adults should make the decisions for them. Children considered themselves as inadequate, and they expressed that they considered that adults could make better decisions. This could be due to the fact that children remained in a continuous passive position while decisions were made about them. It is expected that children who have no experience in the decision-making process would consider themselves inadequate in decision-making. It is not possible for individuals, who do not make choices and experience the consequences of these choices, to believe that they could make decisions about themselves (Perry & Szalavitz, 2013) .
Self-efficacy perceptions of the participants on decision-making of the children reflect the perspective of the children on childhood. For example, statements such as 'children cannot think clearly, this is mind of a child' or 'adults are better at thinking' suggest that children considered children as inadequate. The view that adults were 'smarter' than children and that adults can make the right decision about the children was rather dangerous because it would negatively affect children's development, emotions and capacities (SC, 2010) . However, participants who considered that 'children should make their own decisions to achieve their goals', though that children were entitled to make decisions. Whether the individuals considered the children are entitled to make their own decisions or not is directly related to their own experiences. Although there were participants who considered children adequate for decision-making, it is regrettable that there were children who stated that they asked their mothers even when they wanted to jump rope and were not able to choose their friends or clothes. The participants who thought that children should make decisions only on "trivial(!)" matters such as clothing, playing games and fixing their rooms were the majority. In similar studies, it was observed that families were involved in the selection of children's friends and had low level of beliefs about the decision making abilities of their children (Dönertaş & Aksel, 2011; SC, 2010; Spielhofer et al., 2010) . In a study conducted by Madge (2006) , children stated that they wanted to decide on trivial matters related to their lives such as "bedtime or bath time" and did not expect to have more say in others. It was regrettable that only one participant in our study though that he can decide on several issues that concern him and lived such a life.
When they were asked whether they thought that adults believed children could make own decisions, almost all children stated that they thought adults did not believe it. They stated the reasons for the disbelief of adults as "they consider that children are not smart enough, they think that children should be guided, and they underestimate the children". Giroux (2009) explained this situation by stating that "strong and knowledgeable" adults do not believe that "weak and ignorant" children can make sound decisions about their education and their future.
Children's statements in the present study supported the ideas of Giroux (2009) .
When the topics that the children could/could not decide were examined, it was observed that they considered that they could decide on trivial matters such as "clothing, games, toys and food." It was a pity that there was only one child, who indicated that he can decide on almost any aspect of his life. However, Article 12 of the CRC states that children's ideas must be obtained when making decisions about children.
Participants stated the topics on which they would never decide as "the choice of school, who to meet and who not to meet with, shopping for the house, and the instruction content in the classroom". The participant, who thought that he could not decide what should be instructed in the class, said that "this business should be decided by someone with a college degree". The reason could be explained by the prevalent approach that includes a perception and distrust that entails the incompetency of children in the management of their own learning processes (Bäckman & Trafford, 2007) . When asked "why do you think children cannot decide?" the children replied "because we are young and adults are grown up, thus they make all the decisions', 'there should be a reason why they always decide', 'because the children roam between dreams and reality', thus, it could be argued that the abovementioned distrust that encompasses several areas in life affects the children as well and results in negative judgments about themselves.
Although there were children who stated their ideas on issues that would "not affect their lives" such as buying clothes or what they would want to eat were asked, it was upsetting to find children who thought that their ideas were not asked even in the same issues. Unfortunately, the right to participate is not considered as the participation of the child in her or his life, in decisions that would affect her or his life (Kjorholt, 2008) . The presence of participants who argued that whether their ideas were asked or not depended on people considering them as equals, suggested that children were aware of the current situation.
These negative thoughts on participation cause children to question their competence and to make negative judgments about this competence. However, for children to be able to manage their own lives as a free individual, it is necessary to have these experiences starting from an early age. In support of these processes, children need to take an active role in domestic and educational processes that are related to their lives. Otherwise, individuals who could only implement the decisions made by adults and lack the ability to make their own decisions throughout life would be raised.
